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Sibley-Ocheyedan Community School District / - ; //
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Fields of Oppostaities

120 11" Avenue NE
Sibley, lowa 51249

Dear Superintendent Phillips:

Attached is the report of findings for the Comprehensive School Improvement Site Vsit conducted at
Sibley-Ocheyedan Community School District (CSD) on April 12-13, 2011. The report is based upon a
variety of interviews conducted with district staff and stakeholder groups during the indicated dates, and
review of docurnents submitted to the Department and on-site.

The site visit was designed to assess the district's progress with its Comprehensive School Improvement
Plan (CSIP), provide a general assessment of educational practices within the distrigt, make
recommendations for improvement, and determine compliance with state accreditatipn standards and
applicable federal program requirements.

Based on the findings from the comprehensive site visit, Sibley-Ocheyedan CSD magintains State of lowa
accreditation; however, non-compliance issues were idenfified. These issues are ingluded in the Chapter
12 Non-compliange Matrix and the Outside of Chapter 12 Non-compliance Matrix coptained in the site
visit report. The district must resolve the identified issues through completion of corrective actions
according to agreed upon timelines. Department follow-up will be conducted to verify resolution of the
identified non-compliance issues. .

The report reflects consensus of the foliowing team members:

Department of Education Representatives:
Elizabeth Calhoun, Schooi Improvement Consultant

Peggy Van Kirk, Special Education Cadre

Northwest Area Education Agency Representatives:
Marlin Jeffers, Learning Supports Consultant

Mike Morran, Instructional Coach

Don Tisthammer, Regional Facilitator/Supervisor

Local Education Agency Representatives:

Darin Jones, Elementary Principal/Curriculum Director, Montezuma CSD
Travis Popken, Teacher, Harris-Lake Park CSD

Jody Vanderloo, School Administration Manager, Sioux City CSD

It is our hope this report will provide guidance to enhance student achievement in the district and support
continuing conversations among staff and community members about the local education system, how
and what students are learning, and how more students can leam at higher levels.

Grimes State Office Building - 400 E 14th St - Des Moines 1A 50319-0146

PHONE (515) 281-5294 FAX (515} 242-5988

www_iowa.gov/educate
Helping Communities Meet the Learning Needs of All Their Children and Aduits
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bcheyedan CSD's continuous improvement process, the district must review its current
revisions as needed. Revisions should be based on the disirict’'s needs assessments
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Vision, Mission, and Goals

priorities, assess

nt procedures, and accoundability. The vision guides allocations of time and
resources. Evide

ce inciudes, but is not limited to, the foliowing:

ted mission is established coliaboratively with stakeholder groups representing the

diversity of thei community.

n, and goals are communicated throughout the system and commumity.

The vision and mission of the district/school guide teaching and leaming.

ars, the comprehensive needs assessment process, with input from stakeholders, is
rand revise the beliefs, mission, andfor vision; mgjor educational needs: and student

academic-related data are analyzed and used to determine prioritized goals.
Assessment of student achievement, district/school effectiveness, and the aliocation of

the Sibley-Ocheyedan (8-0) Community Schaol District (CSD) is to provide the best
possible edu = tion within a stimulating environment while building a foundation for lifelong leaming
through a variety of academic, interpersonal, and co-curricular activities involving the entire
community. The current board goals include: student achievement, technology, and character
education. Principals report every meeting on the progress towards the goais. The hoard goals are
visible throughout the buildings.

2. School board members interviewed reported the president of the school board begins each meeting
by reviewing the 5 School Board Basics”

v the law and your own policy.

ect the chain of command.

ecisions on shared, chjective information.
5) Operale in the public eye.
This helps to

3. Asthe district prepares to conduct its five year community-wide needs assessment, the visiting team
recommends the process includes all stakeholders (i.e., parents, teachers, students, staff, and
community mgmbers in Sibley and Ocheyedan whao do not have children in the school system) in the

process. The fesults would help to provide a broader sense of the districts’ needs.
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Leadership

tn an improving district/school, leaders communicate a shared sense of purpose an understanding of the
district/school's vajues. Leaders have a visible presence, provide resources and ensure two-way
communication between the educational system and stakeholders. Leaders provide| encouragement,
recognition, and support for improving student learning and staff performance. Lead rship is committed,
persistent, proactive, and distributed throughout the system. Evidence includes, but is not limited to, the
foliowing:

Policies and procedures are established to effectively support district/school operations.

The school board and district/school administrators implement an evaluation system that provides for

the professional growth of all personnel.

Palicies and practices are implemented to reduce and eliminate discrimination dnd harassment and to

reflect, respect, and cefebrate diversity.

The role and responsibility of administrative leaders is supported, respected, and undersicod.

A clearly defined system and expectations are established for the collection, analysis, and use of data

regarding student achievement and progress with the Comprehensive School | provement Plan

(CSIP).

The capacity of staff, students, and parents to contribute and lead is built and s pported.

Opportunities for participation are provided for input, feedback, and ownership for student and system

success among staff, students, parents, and community.

Equity in access to learning opportunities and compliance with local, state, and federal legislation is

ensured.

Leaders at all levels understand and manage the change process.

Noted Strengths:

4. Interviews with/teachers, students, parents, and administrators indicated students have opportunities
for building leadership and citizenship skills. Some of these opportunities included:
Student leadership teams at each level (i.e., elementary, middle, and high school)
May te
Extracurricular activities
Student on school board
Students on School Improvement Advisory Committee (SIAC)
Students on interview team for new superintendent
National Honor Society
Community service
Partners in Active Learning Support (PALS) (older students tutor younger students)
Buddy system for transition grades (K-1, 1-2, 2-3, etc}

5. Interviews indicated multiple opportunities for teacher leadership in the district. Examples included:
District feadership team
Building leadership teams
Grade level teams
Committees
Teacher presentations on professional development opportunities
lowa core team
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8.

10.

.

12.

Many district groups and community partners reported a strong communication link between school,
home. and thg community through the following:

The Qcheyedan Pross/Melvin News

Oscenla County Gazette

VYWehsite

Principal’s Desk article in newspapers
Admirlistrators present at community organizations {Rotary, Kiwanis)

asning such as the lowa Association of School Boards conference, attending Academy
Board Leami B Experiences (ABLE) meetings, participating in book studies, including teachers and
students in board meelings for updates on what is happening in the district, using data to inform
decisions, participating on other committees, meeting with nearby school boards for sharing
opportunities, land encouraging and supporting professional development for all staff.

am commends the district for its vision to have a student representative on the 5-0
This demonstrates an opportunity for students to have a voice in the district,. The
back to the student keadership team for the high school concerning school board

The visiting te
school board.
student report
discussion.

In consideratign of students’ academic performance, the visiting team identified a number of factors

rt for the school shown by parents and community members through volunteer
s and community contributions to the school.
ragement of all students to participate in some type of extracurricular activity is
ed by the high percentage {87%) of students who participate. -

activi

nts, school board members, and students reported administrators are approachable,
visible, and supportive for most issues. Administrators meet reguiary with Taculty and participate in
professional dgvelopment activities. Teachers stated administrators and the school board are
supportive of attending professional development opporiunities.

Teachers, par

"4

The high number of students who participate in extracurricular activities is a strength for S-O. The
visiting team recommends continuing to offer and invite students that are not in at least one
extracurricular{activity to participate.

Teachers indidated the use of Northwest Area Education Agency (NWAEA) Instructional Coach has
been an assetito the district by providing teacher resources ang supplemental materials o enhance
the curriculum] All teachers are encouraged {o utlize this resource.
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Recommendations for mprovement:

iew indicated they have open and honest discussions and valug all perspectives on
. The committee includes parents, community members, teachers and students. They
indicated they\make recommendations to the board based on the data provided and feel that the
board is supportive of these to provide a positive environment for student learning. Examples of
recommendations made to the school board by the SIAC committee included: small class size,
weliness program, technology, and character education. The district is encourdged to ensure the
SIAC understands its responsibilities {(see noncompliance at the end of this repbrt). To meet the
requirements of lowa Code section 280.12(2) as amended by 2007 lowa Acts, Senate File 427,
section 2, the board shal appoint and charge a school improvement advisory committee (SIAC) to
make recommendations to the board. Based on the committee members' analysis of the needs
assessment data, they shall make recommendations to the board about the fol!bwing components:

Major educational needs;

Student iearning goals;

Long-range goals that include, but are not limited to, the state indicators that address

reading, mathematics, and science achievement: and

Harassment or bullying prevention goais, programs, training, and other |nitiatives,
Additionally, the district is advised to maintain documentation of efforts to seek embership
representation with regard to race, national origin, and disability. Local boards are aiso advised to pay
close attention to gender balancing of the SIAC. iowa Code 69.16A, as amended in 2009, piaces a
strict gender batance requirement, effective January 1, 2012, for “ali appointive boards, cCOmMmissions,
committees, and councils of a political subdivision of the state that are established by the Code, if not
otherwise provided by law.” This requirement, which applies to the SIAC and thi Career and
Technical Education (CTE) Advisory Committees, defines gender balance as half male and half
femate for even-numbered committees or haif plus one for odd-numbered committees.
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Collaborative Relationships

rict/school, stakeholders understand and support the mission and goals of the
have meaningful roles in the decision-making process. Collaboration results from 2
ion, responsibility, and ownership among stakeholders from diverse community

in the system develfop and nurture a professional culfure and collaborative

ed by mutual respect and trust inside and outside of the organization. The system
balance between district direction and school autonemy. Evidence includes, but is

in an improving dis
district/school an 4
culture of particip
groups. Educato
relationships ma
works together w
not limited to, the|following:

Instructional staff is provided opportunities for interaction to focus on professional issues.

Instructional = aff constructively analyzes and critiques practices and procedures inciuding content,

Instruction, a s assessment. :

Instructional gtaff follows established procedures to resolve professional confiicts, solve problems,
ion about students, and coramunicate student information to parents.

involved as partners in the educational process.
ces among school staff, students, parents, and diverse community groups are created
and nurtured. :

Noted Strengths

14. Interviews wit
districts occu
Hartley-Melvi

administration, teachers, and students indicated sharing opportunities with othar
This included the sharing of a maintenance and transportation directors shared with
-Sanborn CSE.

15. All interview groups reported S-O CSD seeks to coordinate services and programs with other
comumunity organizations. 1t was evident that efforts to maximize programs for students are
enhanced by [ € ongoing coordination and coliaboration between the school and community. Some
examples of ¢ fese cooperative efforts are listed below:

Attendance at school events

y of school activities {time, talents and gifis)

Golf and Country Club
3n's Association

Lead the Way

d Vogel (Orange City)and Sudenga (George) -- (teacher internships)

Speakers

est lowa Community College (NCC)

t teachers from Northwestern Cotlege, Dordt College, Buena Vista University, and
ity of Northern lowa

a County Sheriff's Department

ing Truth Love and Setf-Control (ATLAS)
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18, All interview groups indicated the relationship between the district local newspapefs, The Ocheyedan
Press/Melvin News and Osceola County Gazette, is a strength. Personnel attend|every board

17.

Recommendations for Improvement;

meeting, articies
regarding activiti

in 2003, the Os
Opportunities, a
called Bright B
school. The go
community. Th

(written by teachers and the high school principal))/pictures appegar regularly
s at the elementary, middle, and high school.

ola Gommunity Hospital, $-O CSD, Area Education Agency, Upper Des Moines

d other community partners proposed and buiit a fully integrated|daycare facility
innings of Osceola County. This daycare is connected to the S5-© elementary

| of this project was to provide a fully integrated setting for youngichildren of the

re are many partnerships that have been created and are still ongoing today to
ear-old preschool programs. The Osceola Community Hospital is responsibie for all

areas of the building. They hire staff, make schedule, and provide financial suppart. The Department
of Public Health provides/certifies all vaccinations and health services. They alsojtrain staff members
in CPR, basic first aid, and blood-borme pathogens. The S-O CSD teachers work|coilaboratively with
preschool teachers form the dayeare to plan units, integrate students, and team-teach. The school
district allows the preschool to use the lunchroom, library, and gym. Head Start has expanded quality
preschool programming and made it possible for low-income children to attend preschool. These
children are integrated with others from the Early Childhood Special Education (ECSE) and pre-K
programs. The Lakes empowerment group continues to give support to the presghool children of
Bright Beginnings. They provide scholarships for children who are unable to finagaially afford the
costs of the preschool. The Bright Beginnings Preschoo! has recently teamed with the Osceola
Wellness Centerl to provide exercise classes to the preschool students This program is called Project
Play and is instrycted by University of Northermn lowa Polar Scholars. These clasges work on
developing the motor skilis of the children. Another new partnership is with the Sgcond Beginnings

consignment bu
program. Lasty
CSD entered an

iness. Volunteers run the store and proceeds go to the preschopl and daycare
ear S-O CSD received the Statewide Voluntary Four-Year-Qid Preschool Grant. S-O
agreement with the Osceola Community Hospital to rent a classrpom in the Bright

Beginnings Daycare. $-0 CSD hired one full-time teacher and two full-time teacher associates to
lead the program. In its first year, the program reached maximum capacity and served forty-one
students. It is currently already full for the 2011-2012 school year.

18. Opportunities for

staff to collaborate related to special education program service
student instructicnal needs are inconsistent across schools. Teachers and instru
reported they understand the importance of regular communication and make an ieffort to find the
needed time to donnect with each other but indicated they have limited, formal opportunities to
collaborate as a group to improve services. Time set aside for collaboration is epjsodic and does not
occur on a regular basis. There do not appear to be district-supported processes|and procedures in
place to ensure collaboration at all buildings related to addressing student needs pnd services.
Consider convening a group of general education teachers, special education teachers, instructional
support staff, and administrators to identify needs, available resources, and a plan to support
opportunities forifarmal collaboration.

and specific
ional support staff
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Learning Environment

in an improving district/school, the school environment is conducive to teaching and learning. The
environment is safé, orderly, purposeful, and free from threat of physical, social, and emotional harm.
Teachers are familjar with students’ cultures and know how to work effectively in a multi-cultural setting.
Students are guid ta think critically about learning and have opportunities to appty. learning to re_al world
situations. Classrdoms are integrated with diverse learners (i.e., gender, race, special needs, at-nisk,
gifted). Evidence [ cludes, but is not limited to, the following:

Rules and prodedures for behavior and consequences are clearly communicated and consistently

He
administered. ||

are physically accessible and school routines enhance student leaming.

}Jrces, technology, programs, and activities reflecting diversity are available to all
students. !

The district/school provides a clean, inviting, welcoming environment.

A clearly undeistood crisis management plan is established, communicated, and implemented when
necessary. ||

Teaching and learning are protected from external disturbances and internal disiractions.

The district/scHoo! reflects the confributions and perspectives of diverse groups and preserves the
lof staff, students, and parents.

H
i

!

i
|
19. A variety of dis Ttrict programs, services, and staff are in place to promote academic achievement and
graduation. Teachers, administrators, and learning supports staff reported a focus on working
togather to problem solve and identify needed support for students, such as: :
» Guidance counselors at elementary, middle, and high school
Guidance curricutum
Alternative high school program including flexible scheduling and on-line credit recovery
Acces l to grade and attendance information through JMC
Sum er schoo! programming

| Headquarters (after school program)
Lego league (middle school)
Junior ijanitor {elementary)

g

20. S-O offers a warm, caring, positive environment for learning. Students, parenis, and teachers
expressed pride and respect for their school, teachers, and administration. Interviewees shared the
belief that the garing and supportive staff was among the school's greatest strengths. All stakeholders
appreciated the accessibility of teachers, administrators, and support personnel. Employees are
dedicated to e well-being of students and to insuring that all students leam. Staif interviewed
expressed prigie and loyalty to students, the community, and the school. All interview groups indicate

that the distric ' strength is the dedicated teachers that go beyond the school day for their students.
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21.

22,

23.

24.

25.

26,

Recommendation

27.

The district shguid be commended for efforts to improve the Talent and Gifted FLrogram. TAG
teachers were given fime to plan with the help of the NWAEA TAG Couordinator to develop a K-12
Talented and Gifted Program for the schogl district which included the identiﬁcaﬁon process,

eteration: of content and an assessment of the program. Conlinue your efforts of this
nt [12.5 (12)].

enrichment, acq
state requireme

The Sibley Ocheyedan Foundation is a strength to the district by providing scholarships to students,

The Future Farmers of America program is a strength to the district. The districk has the highest
student membarship in northwest lowa and 5™ in the state with 82 members. One district patron

ss prepared an oulstanding video which provided an overview pf the 3-0 district to
. This positively portrayed the district and community and was an impressive project
that demonstraied integrated technology.

i
Alt interview groups indicated that the school facilities are a strength of the distrigt. They are well
maintained and provide a safe, clean, orderly, and positive learning environment for all students.
Staff, former and current students, and community members have volunteered tb paint classrooms,
hallways, media center, and middle schoo! gymnasium. The addition of color adds an aesthetic value
to the student learning environment.

The 5-0 CSD was awarded the Lowe’'s Toolbox for Education Grant in 2008. This $10,000 grant was
written to develop an outdoor naturai discovery area for students t o explore, investigate, build, and
experience science in its natural setting. The project grew in size and many local agencies have
donated time, money, and materials to help with this cause. Some of them included; Jeppessen
Excavating, Spartsmen’s Club, Pheasants Forever, FFA, and Osceola Conservation. This project is
scheduled to take three years in development. The first year was spent putting in a rain garden with
natural piants faund on the prairie. The second year cedar fencing, fossil sidewalk, and native
grasses were added. This year students will plant buffalo grass, add exploratory} boxes and natural
musical instruments, and finish the rain garden area with rock. The Discovery Glardens will be a
learning tool forithe students of the elementary building.

for Improvement:

plemented differently at each building level. There does not aplear fobea
systemic, K-12 co-teaching model utilized district-wide. The Individuals with Disabilities Education
improvement Agt (IDEA} and the No Child Left Behind Act (NCL.B) require that st{udents with
disabilities have access to the general curricuium to the maximum extent possible. NCLB also
requires that students with disabilities make adequate yearly progress and have access to teachers
who are highly qualified regarding core content areas. Co-teaching is one way inlwhich a school may
satisfy these requirements while providing a more inclusive education, less program fragmentation,
and reduced student stigma. The term “co-teaching” is often used without shared or consistent
meaning among staff. Co-teaching is a delivery system in which two or more edugators share
instructionai responsibility for a group of students in a single workspace or classroom for a specific
content area. Although each individual's level of participation may vary, co-teaching should aliow for
mutual ownership, pooled resources, and joint educator accountabilily (reference; Impiementing
Collaborative Taaching: Administrators’ Relreat, a Conversation Sponsorod by thf lowa Department
of Education, July 18, 2006 conducted by Marilyn Friend, Ph.D.). The district is ehcouraged to explore
ways to create and maintain an inclusive school designad 10 meet the neads of a‘l learners through

3

Co-teaching is i
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28,

28

30.

31.

32.

ching and consultation. The district shouid contact Deb Krager {dkraner@nwaea ord) at
ar support in this area.

use of co-tea
the NWAEA

Research indigates that students achieve at higher levels in integrated instructional seftings.
Interviews wil i dislrict administratars indicaled that in some instances ability grouping guides
piacement of gtudents. This could have an impact on expectations for student performance, which in
ievament. The idea of discreet "sofutions” (e.g. alternative placement, removatl from
dtion settings for instruction, or separate courses for at-risk or special education

t as effective as finding ways to serve all students in general education settings with
erit. The visiting team suggasts district administration and staff members review these
practices and engage in dialogue concerning the implications for student placement.

Some special education teachers shared concerns that students may be served in the least restrictive
environment (LRE) at the cost of meeting individual student needs. In planning for delivery of
instruction to students with IEPs, consider:
How is the decision to deliver instruction in the general education or special education
clagsroom determined?
Ho ' do special education teachers blend the general curriculum with functional skills to
et IEP goals?
are special education teachers supported in providing access to the general
IcLium? '
are general education teachers supported in differentiating curriculum to meet student
57
are students supported in the general education environment in meeting 1EP goals?
I much time is dedicated to direct instruction in specific skills to support IEP goals as
sed to assistance with homework? : '
t support do special education and general education teachers need in implementing

Whd
the co-teaching madel?
Contact Don Tisthammer {dtisthammer@nwaea.org] and/or Steve Mulienberg
g@nwaea.orgl at NWAEA for assistance and support in this area.

The elementary and middle school teachers indicated they would like to schedule flexible groups for
student fearning. This has been problematic due to scheduling and sharing of teachers throughout
the district. The team recommends the district attempt to implement a literature and/or mathematics
block so teachers can implement fiexible grouping to meet the needs of ail students. Formative
agsessments ghould be utilized to monitor and determine appropriate placements.

Teacher interviews indicated the specific Special Education accommodations for students on IEPs
are provided tg all general education teachers who work with students on IEPs. This is admirable but
the team recommends that each regular education teacher take the time 1o read individual JEPs and
be aware of progress these students are making in the general education program. The visiting team
recommends the special education and general education teacher collaborate to fully implement the
accommodations on the IEP.

Parents and teachers expressed a concern about safety in the high scheol and at the elementary
building after sghool is dismissed. They reparted that students walking in the high schoot parking lot
are unsafe dug to the number of cars in the area at the time. Elementary students must deal with the
number of pargnts picking up students after school. Consider a focus group to develop a safety plan
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|
\

}
s
!
Curricutum and iInstruction '}

In an improving school, curricutum chalienges each student to excel, reflects a comrLitment to equity, and
demonstrates an appreciation of diversity. There is an emphasis on principles of high quality instruction,
clear expectations for what is taught, and high expectations for student achievement; Educators have a
common understangding of quality teaching and leamning. Instruction is designed to accommodate a wide
range cf learners within the classroom. Teachers have knowledge and skills needed to effectively
implement characteristics of effective instruction. The sfaff accepts responsibility for{the students’
learning of the essential curriculum (e.g., lowa Core Curriculum). Instructional time i$ allocated to support
student learning. Evidence includes, but is not limited to, the following:

Educators implement effective instructional practices for each and every student.

School and classroom tasks and activities are inherently engaging, relgvant, and lead to

applying knowledge to authentic tasks.

Gontent, instruction, assessments, and policy are aligned.

A shared vision of effective instruction is held by all instructional staff. . ‘

Curriculum and instruction reflect contributions from diverse rdcial, ethhic, and personat

backgrounds. E

{

Students are provided opportunity and time to learn.
Teachers are provided with an instructional framework that employs research-based
strategies for use with diverse learner characteristics.
instructional decisions utilize a process of collecting, analyzing, and summarizing data.

Noted Strengths:

33. Teachers indicted that students are provided resources, remediation, and acceleration throughout the
district through the programs of Talent/Gifted, Media, ESL, Title |, and Technology.

34. Throughout all interview groups, it was reported technology is a strength in the district. This is evident
through the fellowing:

\Cs
AN/ 1:1 Infitiative
X £ Mobile/computer labs throughout the district

teachers are provided computers
Projectors in the classroom

Smarnt boards

Use of Skype

Goaogle School {implementing next year)
Flip Cameras

Educational Software

classes

Teacher Portals for communication for students and parents(checking grades and
assighments)
Resppnders (clickers)
I-Touches

Ipods
Technology director
Elmo/Document Cameras

10
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\ work experientes were beneficial for students. They believe “May Term” is a good way for students to
ba axposad foa variety of careers that they might not have considered without this opportunity.
Students like the hands-on coursas, job shadowing and coliege classes available to them through this
Process.

& N\
\“U\\\ 35: Parenis and sfudents expressed support of the "May Term.” Parents thought the job shadowing and

\
>\ 4 (\ Recommendatioris for improvement:
i

inciude a budget to sustain and upgrade technology, professional development of schoot staff, and
{‘2 assessments for student proficiencies. Contact Jon Wibbels |iw1bgls@nwaea grq] for assistance
and support

T 37. Both parents and students appreciate the opportunities the district provides for access to technology.

5\ However, students emphasized the need for the teacher to engage students in leaming through other

. methods such as group discussion and direct instruction. Parents stated they would appreciate phone

~’ calls from teachers for more immediate concerns that they can address readily. Students report there
is inconsistengly among teachers regarding how {echnolegy is integrated into the classroom.

L\(\U\ 36. The visiting teﬁm recormmends the district develop a long range plan for technology that should
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Professional Development

In an improving disfl

Noted Sti'engths:

rict'school, staff is qualified for assignments and engages in ongqg
opportunities to improve effectiveness. Student achievement and other sources of
goals for prafessional development. The district provides professional learning oppo
theory, demonstration, practice, and coaching. Evidence includes, but is not limited

ing learning

unities that include
0, the following:

dfta are used to set

Professional development focus is determined through the analysis of student aghievement and

performance data.
Frofessional development is focused and based on research-based strategies.

Professional development sessions build on one another, are distributed throughout the school year,

and are sustained over time.

Time is provided for teachers to coitaborate and apply new content and pedagogical knowledge.

An established system provides suppart to monitor and evaluate implementation
development and its impact on student learning.

Formative stud
and guide instructional decisions.

of professional

nt data and teacher implementation data are used to adjust professional development

All school staff members, instructional and non-instructional, are provided profeskional development

to support job roles and functions.

Professional development activities contribute to the capacity of all school staff to develop cultural

competence and to reflect and respect diversity in classroom and work environm

ents.

38. A strength the teachers' groups interviewed expressed was the ability for teachers to attend

39.

40.

professional development opportunities outside the district to improve their skills
The district supports this by providing the time and funding for teachers to attend

for the classroom.
professianal

development opportunities and to visit other school districts. When teachers return to the district,

they usually prasent new strategiesfinformation to staff to enhance the knowledg
this included: National, State and Regional professional development, as well as
out of state school districts {o observe programs and initiatives.

Teachers indicated administrators do frequent walkthroughs and provide feedbag

e jevel. Examples of
visiting in-state and

Kk in a timely manner

to increase teacher effectiveness and student engagement in the classroom. Walkthroughs are also

used to reinforce implementation of new building initiatives (i.e., co-teaching).

The district has made a commitment to training the certified staff in APL training
management strategies). Teachers interviewed also reported the staff can take

Itlassroc:m

fresher training

when needed. APL strategies are posted in ciassrooms. This allows for a comimion language across

ding teacher effectiveness as well as addressing student needs.

12
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41,

42,

43,

44,
. interview team| would be to implement and professional development plan for para-educators or

45.

Although teacfpers review student achievement data, the content and findings of the review is not
clearly undersfood. There is limited evidence to determine the effectiveness of existing professional
development initiatives related 1o increased siudent achievement. In order to determine the
effectiveness of resource allocations, the outcomes should be defined in terms of the data used {0
select initiativds. In coneideration of past professional development initiatives and the future adoption
of the lowa !»ll e, it is recommended the teachers and administrators develop a shared definition and
understandi -! of effective instruction as outlined by the lowa Core. Specifically, the planning process
shauld include{a formal district plan including the following: :

Estash agreement on instructional sirategies to be implemented;

Time b process, plan, collaborate learned information;

Establish a process for including practice, feedback, and coaching; and

Meastre the implementation of instructionaf strategies. :
This process douid be used fo guide the impiementation of initiatives through data gathered from
walk-throug I Consider contacting Pam Barry {pbarry@nwaea.org] at NWAEA for assistance and

“support in long-term professional development planning for ait staff members.

Special educalion teachers and paraeducators reported a need for increased professional
development to address student and staff needs. Both teachers and paraeducators expressed an
interest in further training in specific behavior management strategies for students with anger issues;

training in the use of new technology; and information in disability areas such as autism, Asperger
and Downs Syndromes. Contact Jan Turbes for further information and training.
Paraeducators stated a desire to be included in some of the district wide workshops and activities that

would increas thelr knowledge and skills, help with developing a common language, and increase
the feeling of gommunity among all staff members.

Paraeducators indicated they would like professional development. A recommendation of the

include them i the teachers training. Future trainings such as: MANDT, TEACCH, Behavior and
Classrocom Management, and Restraint and Seclusion (103) should be considered. Contact Marlin
Jeffers [mjefl at NWAEA for information for behavior and classroom management
strategies. Coptact Molly Twohig [wobig@nwaea org] for restraint and seclusion training.

for their staff ahd students on cultural competence. This training should include ethnicity, gender and
on and all of the protected classes. Contact Flora Lee, [flee@nwaea k12.ia.us]
orts Consultant at NWAEA for more information.

13
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Monitoring and Accountability

In an improving district/school, the district/school establishes a comprehensive syste

that monitars and

documents performance of student progress, curriculum, instruction, programs, and initiatives. Results

from assessments
that regularly anal

rive the goal setting and decision-making processes. Leadership supports a system
es student performance and program effectiveness. Instructiongl decisfon-making

utilizes a process of collecting, analyzing, and summarizing data. Evidence includes| but is not limited to,

the following:

Noted Strengths:

A system far district-wide student assessments, including muitiple measures that are valid and
reliable, is implemented.
Decision-making for the continucus improvement of instruction and student learnjng using student
achievement and teacher implementation data is employed.
The district’s/school's cycle of program evaluation as noted in its CSIP is implemgnted.

Summative evaluation processes are used to determine whether professional deyelopment has
resulted in improved student leaming.

46,

47.

48,

Adthough individual student areas of noncompliance were identified during the district's Special
Education program procedural compliance review completed last fall, evidence has heen submitted
as of April 6, 20711, that these corrections have been made. The DE has also recéived a copy of the
AEA letter stating that the district level corrective action plan (CAP) has been fully implemented within
the required timelines and all requirements have been met.

The district reparted the use of strategies that ensure poor and minority students [are not taught at a
higher rate than| other students by inexperienced, ungualified, or out-of-field teachers. Examples
included: all teachers are highly qualified, beginning teachers have mentors, middle school teachers
teach all students, elementary students are distributed evenly, and principal checks classroom
assignments.

The percentage of district students scoring in the proficient range of achievemenj on the lowa Tests
of Basic Skills (ITBS) and lowa Tests of Educational Development (ITED) is above the NWAEA and
State of lowa averages in reading, mathematics, and science in most reported grade levels. (See

tabies below).

Percentage of Students Proficient in Reading (ITBS) (ITED)

Grade Sibley-Ocheyedan NWAEA State

3 81.13% 76.19% 75.53%
4 78.95% 76.46% 77.62%
5 85.24% 77.43% 77.57%
7 76.47% 73.30% 71.53%
8 81.82% 73.12% 72.61%"
11 88.57% 80.03% 77.50%

Source: 2009-2010 Annual Progress Report (APR)

Rercentage of Students Proficient in Mathematics (ITBS) (ITED)

Grade Sibley-Ocheyedan NWAEA State

7 80.39% 75.43% 76.40%
8 90.91% 73.48% 79.28%
11 88.58%% 78.23% 76.78%

14
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Source: 2809-2010 Annual Progress Report (APR)

Percentage of Students Proficient in Science {ITBS)

Grade Sibley-Ocheyedan NWAEA State

3 92.45% 81.48% 80.29%
4 B83.93% 83.73% 83.80%
5 91.66% 84.65% 83.00%
7 86.28% 83.27% 80.83%
8 86.79% 81.22% 80.50%

Source: 2009-2010 Annual Progress Report (APR)

49, The district ulilizes multiple data sources to monitor student achievement, culture, and climate and
t achievement needs. In addmon to ITBS and ITED, data sources included:

iculum Based Tests

hic Indicators of Basic Early Literacy Skllls (DIBELS)

English Language Development Assessment (I-ELDA)
ation rate

rate

tage of graduates completing core cummiculum

s for Improvement:

of district students scoring in the proficient range of achievement on the ITBS is
NWAEA and State of lowa average in reading, mathematics, and science in the
ed grade ievel. (See tables below).

;r Percentage of Students Proficient in Reading (ITBS)

; Sibley-Ocheyedan NWAEA State

61.29% 67.08% £9.40%
Source: 2009-2010 Annual Progress Report (APR)

Percentage of Students Proficient in Mathematics (ITBS)

N

Sibley-Ocheyedan | NWAEA State
3 73.59% ' 75.57% 76.20%
//rﬁ 4 70.17% 76.86% 79.17%
5 77.42% 77.18% 78.66%
8 52.38% 74.21% 76.19%

\ Source: 2009-2010 Annual Progress Report (APR)
\ Percentage of Students Proficient in Science (ITBS) (ITED)

Grade! Sibley-Ocheyedan NWAEA State
=] 71.42% 82.86% 80.77%
11 82.86% 83.06% 80.48%

Source: 2008-2010 Anmual Progress Report (APR)

i5
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It would he beneficial to complete an in-depth analysis of non-proficient performers tp identify whether
common characterigtics exist (e.q., similar skill deficit or similar demographics), identify potential barriers
to learning, and provide an additional source of data for school improvement planning. Reviewing
students’ performange on all district-wide assessment instruments {i.e., triangulating|data} to determine
validity and reliability of results (as well as the validity and reliability of d:stnct developed assessments) is
also recommended [e.g., Are there students who are not proficient on the lowa Tests, but are on other
assessments?) In addition, the district is encouraged to:

Continue analysis of data and communication of results to improve instryction.

Complete a crosswalk between non-proficient performers at grade 11 and the students

course enroliment patterns for grades 9 and 10.

lncreas the use of cohort data (including subgroup cohorts) to identify trends and patterns
e, inform instructional decisions, and determine effectiveness of fnterventions.
include broad involvement of teachers, SIAC members, administratars, schoot board, and
instructional support staff in discussion of assessment data to increase ynderstanding and

Complete a comprehensive review of the district's K-12 curriculum in cofjunction with the

curriculym mapping process.

Provide|instruction on test-taking strategies for all levels.

Consider a study of instructionai strategies used in PK-12 classrooms and their impact upon

student jachievement.

Consider a study of formative and summative assessments
Consider the creation of a PK-12 implementation plan of instructional strategies

51. While in some instances the district does not have enough students in certain supgroups to report
annual student progress data (i.e., students with Individualized Education Plans}| it is permissibie for
the district to study the data internaily with their teachers. The district is encouraged to study
subgroup data (.e., ethnicity, IEP students), including achievement data for the district’s Gifted and
Talented students and At-Risk students, to learn more about student performance and identify
professional development needs. The district is encouraged to study patterns and trends in data.
Consider contagting Jim Christensen [jchristensen@nwaea.org] at NWAEA to caordinate assistance
with data analysis.

52. Limited evidence was found during interviews and through documentation review of formal,
\ . systematic program evaluation demonstrating the impact of programs and initiatives on student
— learning and student success. Administrators and instructional staff are encouraged to establish
\ ( 4 procedures and practices {o develop and use program evaluation, particularly in professional
) development, curriculum, and other school programs (e.g., Gifted and Talented, CTE, At-Risk,
/ Special Education, School Counseling) or initiatives (e.g., APL). For gram or initiative,

replace. Contact Jim Christensen [ichristensen@nwaea.orqi at NWAEA to coordinate assistance.
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Cou
}-Fi-_
o
adu
Spe

profe
Cons

This is An ared
NWAEA who

modifications

Planned, formg
q provide valuable contributions fo instructional support of students; however, their role

Paraeducator
must be one o
district is enco
paraeducato
Web site:

rsework schedules reflect primary instruction in core content areas is delivered in areas
ich spectaleducation teachers are riol encorsed a5 4 1ea e
al, regularly scheduted planminy tme-g-notavaitable rcolaratlon between special

tton and general educafion oo-teachers
ial and general education teachers have not been provided ongoing, formal
ssional development opportunities in the implementation of the Collaborative
uiiative Model.
for targeted technical assistance from Don Tisthammer {dtisthammer@nwaea ora) at
ill contact the district in the near future to plan assistance.

3 indicated the roles of paraeducators and supervising teachers are not always clearly

tinct. For example, paraeducators are asked to gather materials for lessons, plan
i collaboration time between paraeducators and teachers is not available.

support rather than one of equal or near equal responsibility with licensed staff. The
raged to explore ways to mare clearly define and distinguish the rojes of

5 in classrooms. Multiple resources are available at the lowa Department of Education

{ hittp/Awww fowla,

hp?oplion=com conientdiask=viewdid=7 7 J&Remio=1297

ov/educatefindex.
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Sibley-Ocheyed

an Community School District’s Compliance Staty

Federal Programs:

Title YA (Teacher

nd Principal Training and Recruiting Fund)

The district has no

itations of Title 1A non-compliance identified during this visit.

Title HD {(Enhancing Education through Technology, E2T2)

The district has no gitations of Title liD non-compliance identified dunng this visit.

Title Ill (English

nguage Learners)

The district has no ¢

Title VA (Safe and

itations of Title Il non-compliance identified during this visit.

Drug Free Schoois}

The district has no ¢

Title XC (Educatior

itations of Title IVA (SDFSC) nan-compliance identified during th

n of Homeless Children and Youth)

The district has no ¢

itations of Title XC non-compliance identified during this visit.

18

s for Applicable

5 visit.
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~ Timeline for
ooBEmn_o:

o:m:ﬁmn_on um_.am_. _ama_z_ ‘

marital status,
socioeconomic status,
disability, race, national
origin, color, religion, and

sreed-281—lAC421{1)

JHP1. The junior :6:
program, grades 7-8, does
not include each curricular
area. 281—IAC 12.5(4)
{health in grades 7-8)

JHP1. The junior high
program, grades 7-8, does
not include each curricutar
area. 281—IAC 12.5(4)
(famity and consumer
science grade 8)

26p
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Areas of Non-Compliance: Outside of Chapter 12

mDum ._.:m n_w.anw nomm not
have a non-discrimination
riotification statement:
annual notification in
newspaper or newsletter
that goes to ail community
folks Section 504 34 CFR
104.8, Tltle IX 34 CFR

106.9, OCR Guidelines IV.0 .

and V.C.

EQD3. The district does not
have a nondiscrimination
notification in major written
publications: Parent,
student, employee
handbooks, Registration
handbook, Coaches
handbocks, Brochures
about the district, Web site,
and School newstetters
Section 504 34 CFR 104.8
Title IX 34 CFR 108.9, OCR
Guidelines IV.0 and V.C.

EQDA4.The district does not
have a plan that addresses
equal employment

opportunity and affirmative

27p

Oct 17 11 06

action i employiment. lows
Code 198,11, mm._lm.po
Chapler 95
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STAT

E OF IOWA

TERRY BRANSTAD, CGOVERNCR
KiM REYNQOLDS, LT. GOVERNOR

June 13, 2011

Superintendent
Sibley-Ochey

an Community School District

120 11" Avenue NE
Sibley, lowa 51249

Dear Superintendent:

A oic

o= (
/]SSt

1/;‘-_{ j

DEPARTMENT QF EDUGATION
JASON E. GLASS, DIRECTOR

/Oc”f;'j;e yo
pmp /)t
1. é?.fjgﬁlfff -ift//“%
Vo 20y,

Thank you for responding to the non-compliance issues identified during your

comprehensive site visit during the 2010-2011 school year.

foliowing 281-

1. LP11.3 No evidence exists that the board has gdoptgd poligies to address

of prog

m areas by August 2011).

iarism and

. JHP1.

. EQS. No evidence exists to indicate the school or school district provides
equal opportunity to participate in programs by gender, sexyal orientation,
gender identity, marital status, socioeconomic status, disabilty, race,
nationat origin, color, religion, and creed. 281-IAC 12.1(1) (To verify
correction, please send copies of handbooks for the 2011-2012
school year with the required above protected classes hy August

2011).

e junior high program, grades 7-8, does not mc!ud e.ach
curricular area. 281—IAC 12.5(4) (To verify correction; please send a
copy of the curriculum for health for grades 7-8, the 2011-2012
schedule for the class, and the name and folder number of the
teacher for the course by June 2011).

Gnimes State Office Building - 400 E 14th St - Des Moines IA 50319-0146
PHONE (515) 281-5294 FAX (515) 242-5988 ~ '

WWW.iowa.qov/educate
Helping Commumnities Meet the Learning Needs of All Their Children and Adults
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copy

2011-2
the =

The correctic

Chapter 12
1. EQD2
state

The district does not have a non-discrimination notification
nt: annual notification in newspaper or newsletier that goes to all

unity folks Section 504 34 CFR 104.8, Title IX 34 CFR 106.9, OCR

nes IV.0O and V.C. {To verify correction; please send a copy of

sndiscrimination statement for the newspaper or newsletter that

the entire school/district community by August 2011).
The district does not have a nondiscrimination nofification in major
publications: Parent, student, employee handbooks, Registration

OCR Guidelines V.0 and V.C.(To verify correction; please send a

Sincerely,

Byttt

f handbooks with nondiscrimination statement by June 2011).
The district does not have a pian that addresses equal employment

tunity and affirnative aclion in employment. lowa Code 19B.11,

AC Chapter 95 (To verify correction; please send a copy of the
jat addresses equal employment opportunity and affirmative -
in employment by October 2011).

Elizabeth Calhoun Del Hoover

School Improyement Consultant Deputy Division Administrator
Division of PK-12 Education ' Division of PK-12 Education
515-281-8170¢ 515-281-8402

elizabeth.Cal

houn@iowa.gov del.hoover@iowa.gov




